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Dear Colleagues, 

The TEAL Spring Newsletter is here and with it comes a 
fresh assortment of articles to keep you connected and 
informed. The newsletter is a vital link and a key to  
keeping our network of professionals connected between  
conferences, sessions and other events. The Newsletter 
Committee commits hundreds of hours to compiling articles 
that pertain to our members’ interests and needs, and it is 
important that we acknowledge the many efforts of these 
individuals. Shawna Williams, the newsletter editor, and 
Susan Dobie, the associate editor, have done exceptional 
work in coordinating the newsletter. Thank you both. 

The TEAL Board has had such a busy year, and it is not 
slowing down a bit. Between the Conferences and TEAL 
Sessions, addressing various issues, advocating and  
exploring ways to bring more opportunities to the  
profession and the membership, I assure you, the Board 
Members have been earning their stripes. It truly surprises 
me that a group of volunteers can accomplish so much. It 
begs the question: why do they do it? 

Simple. The overarching mindset is commitment to their 
profession. The Board members have all demonstrated 
their dedication and in so-doing, earned the respect of 
their peers. Not that this is the only way to do so, but it is 
a fine one. For those who have come before us, thank you 
for your efforts. You laid a solid foundation and helped us 
get here. For those who step up next, welcome, and do 
your best. It is all that is expected. 

Looking toward the near future, it seems clear to me that 
the state of the profession is strong and is driving in a very 
positive direction. As professionals in the field of English as 
an additional language, we know the challenges of our task 
and every step we take to improve and share our  
knowledge, skills, and resources is a step in the right  
direction. I hope you enjoy this Newsletter and PLEASE 
consider submitting something of your own to the next 
one. There are so many of you who have so much to 
share; it is a shame to not contribute something. All it 
takes is a little time and a will to participate. You all have 
opinions and knowledge. Why not put these to paper (or 
electronic document) and allow us to publish them? 

I look forward to seeing most of you at the upcoming  
conference and I hope you enjoy it. It will surely be a great 
event. 

 

      Sincerely and best regards, 

 

 

      Michael Galli 
      President – BC TEAL 

Dear Readers, 

I’ve been to a fair number of conferences over the years, 
and each one left me with a special memory. I remember 
the swishy accommodations we were put up in at my first 
conference in Japan, when I was on the JET programme; 
the butterflies in my stomach the very first time I  
presented at the same conference the following year; the  
uphill trek from the Skytrain station to my first TEAL  
conference when it was held at Douglas College. 

Yet, more than anything I remember the plenary speeches. 
Several years ago at TEAL, the plenary had us do an  
experiment where I discovered that as Canadian as I feel, 
I’m unlike most Canadians: all my great-grandparents were 
born in this country. I remember another talk where I 
learned some goofy brain re-charging exercises that I 
brought back and used in all my classes. This year I  
attended TESOL for the first time, and aside from the 
memories of being caught in a blizzard (Denver in 
spring...), I won’t soon forget the awesome plenary on 
brain research by Janet Zadina or the inspiring talk by 
Andy Hargreaves. 

Of course, I’ve attended countless workshops at these  
conferences. I recall Jeremy Harmer making an unexpected 
visit to a writing workshop, sitting among the attendees 
just like "one of us". Like many of you, I have also been to 
the infamous “It’s getting warm in here!” TEAL workshop 
(with great appreciation to Cristina Peralejo and Noreen 
Cross). There have been times when I've been perplexed 
trying to decide which of the many enticing workshops I 
wanted to attend. And conversely, I must admit I’ve also 
ducked out of conferences early, uninspired by the  
selection of workshops. 

What I haven’t many memories of, however, are those 
people who made the conferences happen. Well, no more. 
This year the TEAL conference is being held at my place of 
employment – the English Language Institute at UBC – and 
I’ve been involved with the organizing committee from the 
get-go. Wow. It’s incredible the work that goes on behind 
the scenes to put on a two day conference. From the  
conference chairs to the committee members, an amazing 
amount of volunteer power is put into the myriad of pieces 
that equal the TEAL conference. I’d like to extend my 
thanks and congratulations on a job well done. 

But as the planning stages come to an end, and the stage 
is set for the conference to commence, I can redirect my 
volunteer power to the TEAL newsletter. Alas, one can do 
only so much. That said, although a bit delayed, I think 
this issue of TEAL News is worth the wait.  

      Happy reading! 

Message from the President Letter from the Editor 



Graduate Studies at Trinity Western University

For some, teaching ESL is a part-time or temporary job. For 
others, it’s a profession. 

The MA in TESOL at Trinity Western University will train you 
not only as a highly competent instructor but also with the 
skills to develop and administer innovative ESL curricula and 
programs.

A practicing teacher can complete the online format, which 
combines both face-to-face interaction and webcasted 
classes, in about 3 years.  The 1-year on-campus track is 
ideal for students who live and work anywhere in the world 
and are available to come to campus for 1 calendar year. 

Beyond the TESOL basics

7600 Glover Road, Langley, B.C.
604.513.2019 | gradadmissions@twu.ca
www.twu.ca/graduate 
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Whether the focus is syntax or paragraphs, articles or  
essays, writing is one of the basic skills that many of us, as 
ESL educators, spend a significant amount of time  
teaching. I’ve always liked to write and so have often 
sought out writing courses as a teacher. In high school, I 
used to find myself writing when I should have been doing 
other work— biology questions or social studies projects. I 
would sit by my open window, look out through the dim 
trees and type on my early Smith Corona word processor, 
hardly noticing the no-see-ums that flew in the window and 
bit my wrists and ankles. 

When I started teaching, I hoped my own enthusiasm 
would automatically transfer to my students, but it wasn’t 
so straightforward. The first writing courses I taught were 
disappointing. The energy I had learned to generate in 
conversation classes seemed to slip through my fingers, 
and while I would get one or two inspired pieces of  
writing, the other students struggled, looking bored. 

I’ve continued teaching writing courses, and as the  
assignments and student feedback have improved, my  
belief in creative writing as a language teaching tool has 
grown stronger. Some of the practices I have found to be 
important include: making time for introductory discussions 
to build energy in the classroom and including pre-writing 
strategies and editing work into class time, while leaving 
major assignments as homework. Another useful element 
is to provide models for any type of writing project  
assigned to students. Providing models serves a few  
purposes: it gives the teacher an opportunity to share a 
piece of writing that he or she finds inspiring, it gives the 
students a framework to start from, and it provides  
opportunities for discussion and vocabulary building. 

As teachers, many of us feel that students learn best when 
they are personally invested in the work they are doing in 
the classroom. At the fall 2008 BC TEAL Sessions at  
Capilano University, Maggie Reagh explained that this  
belief is supported by studies in cognitive psychology. In 
her workshop, Reagh presented a hierarchy of learning 
strategies for acquiring new vocabulary. At the lower end 
of the scale were processing strategies limited to the 
senses, for example seeing or hearing a word, while at the 
higher end of the scale were conceptual and self-referent 
processing. It seems that we remember things well when 
they are connected to ideas, and we remember things best 
when they have direct relevance to us. 

My experience with academic writing has been that the 
best work seems also to begin from a place of self-
reference. Successful essays and projects often deal with 
topics that have personal significance for their authors. 
One misconception that students sometimes have,  

especially when they begin to approach university-level 
studies, is that their academic work should reference 
higher authorities and present objective information in a 
way that is entirely separate from their own experiences or 
interests. This misconception can sometimes be  
compounded for ESL students by the pressure of working 
in a second language and/or by cultural differences in  
academic expectations. 

It is my belief that using creative writing assignments in 
the ESL classroom is one way of encouraging students to 
find connections between their own experiences and  
interests and their academic work. Here are some  
assignments that I have found useful: 

Autobiography:  
A short piece of autobiographical writing can be a  
productive way to begin a writing course, as all students 
will have material to draw from. It’s best if students focus 
on one element or situation from their lives as a way of 
narrowing the focus, and it can be helpful to do a warm-up 
exercise on using sensory details to describe how things 
look, sound, smell, feel, or taste. 

Exploring Metaphor:  
One assignment I have used successfully on a few  
occasions is a metaphor exercise based on a short piece 
written by E.B. White called “Democracy,” which can be 
found in the Norton Reader. After discussing metaphors 
students are familiar with, they read the short article, then 
choose an abstract concept (like beauty or frustration) and 
use metaphor to describe it in a concrete way. The formula 
in this exercise is very clear, which gives students a solid 
place to start. 

Poetry:  
This can be a great opportunity to introduce students to 
one or two prominent Canadian writers without asking 
them to read a novel. I like to use contemporary poetry 
because the language tends to be more accessible. Again, 
clear forms can be useful, like list poems or haiku. 

Postcard Fiction or Short Stories: For advanced  
students, short stories work well. For intermediate classes, 
postcard stories or very short stories, sometimes based on 
actual postcards or photographs, are a good option, and 
models can be found in journals that run postcard fiction  
contests. Another way to approach fiction is to introduce it 
as a follow-up to any ESL conversation exercise that  
involves telling lies, having students use the “fictional”  
information from the exercise as the starting place for a 
story. Finally, group stories where students are asked to 
incorporate target language can be a great way to review 
grammar or vocabulary. 
             (Continued on following page.) 

From Prepositions to Postcard Fiction: 
Teaching Creative Writing in the ESL Classroom 

By Jamella Hagan 



6 

(Con’t from previous page) 
Journalism:  
These assignments often encourage students to 
make local connections, as journalistic pieces are 
usually based on interviews or observations. 
Students can write profiles of people, travel  
articles, or reviews of plays, movies, concerts, or 
restaurants. 

Personal Essay:  
Many professional essays written in English are 
versions of the personal essay—an exploration 
of an idea that draws on personal experience. 
Guy Allen, a professor at the university of  
Toronto, found that in his first-year writing 
courses, work on personal essays helped his 
students improve their expository essay-writing 
skills more than work on expository essays did. 
While ESL students may still need assistance 
with traditional expository essay form, assigning 
personal essays as well may continue to encour-
age the type of personal investment in written 
work that helps students find and explore  
connections between their personal and  
academic lives. 

For postcard fiction, check out: 
• Geist Magazine: www.geist.com  
See the “Geist in the Classroom” program to 
order free class sets. 
• Grain Magazine: www.grainmagazine.ca  
See the Short Grain Contest issue. 

TESL Canada has started a new service for the ESL profession in  
Canada. It will add to its website a list of all those teachers who hold TESL 
Canada professional certification and who choose to make this  
information available to other professionals in the field. This directory gives 
information about the nationally recognized level of your  
professional training. It shows your name and the level at which you have 
been certified by TESL Canada (e.g., Joan Smith, Standard II). The certifi-
cation designation may also indicate the minimum number of hours of your 
teaching experience (i.e., “Standard II Permanent” means that you have at 
least 1500 hours of experience). 

The Certification Directory will be part of the website later this spring and is 
accessible to the public. Currently there is already a directory of TESL Can-
ada Recognized Teacher Training Programs. 

If you are professionally certified by TESL Canada, you can add your name 
on a voluntary basis by giving written permission to TESL Canada to post 
your details in the Certification Directory of their website. It means that 
anyone (e.g., a potential employer) looking for a teacher with a specific 
standard of TESL Canada professional certification may contact you directly 
rather than recruiting through a variety of channels. 

Therefore, if you have TESL Canada professional certification, consider add-
ing your name and your professional certification level to the list. 

If you don’t have TESL Canada professional certification yet, well….  
How about applying for it? Contact TESL Canada for further details: 
admin@tesl.ca. 

Liet Hellwig, BC TEAL provincial rep to TESL Canada 

New Service from TESL Canada 



 

  Deadline:  
May 30, 2009 

 
Email Submissions 

to: 
admin@bcteal.org 

Submit poems, articles, and 
stories related to learning 
and teaching English! 
 
Categories Include: 
ESL Instructors 
 
ESL Learners:   
   Benchmark Level 3-4  
 (up to 200 words) 
·  Benchmark Level 5-6  
 (up to 500 words) 
·  Benchmark Level 7-8  
 (up to 500 words) 

 
Winners will receive a 

$100 gift certificate to The UBC Bookstore 
& be published in the BC TEAL Newsletter! 

ESL Week  
(May 3-9, 2009) 
Writing Contest 

For more information about the     
writing contest, please contact 

admin@bcteal.org 
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Wordle   
http://wordle.net/ 
This site allows users to create word clouds from text. The 
size of a word depends on how frequently it is used in the 
submitted text. Users do not need to create an account – 
they just input text, click on Go and then modify the  
resulting word cloud by changing colours, fonts and layout.    
 

 
 

b) Use the Print Scr key to copy and paste into Word. 
c) Use ~ to connect words which belong together; for  
d) example, according~to. 
e) Reduce the maximum number of words to about 30. 

That’s enough for most students.  

WestCoast Reader 
http://www.westcoastreader.ca/  
The Westcoast Reader is a newspaper for adults who are 
improving their English reading skills. The newspaper is 
published from September to June. Educational programs 
for adults, libraries, and multicultural agencies in British 
Columbia can receive the newspaper free of charge.  
 
LEAP - Get teched-up 
http://leap.ubc.ca/learningtools.php  
LEAP was created by UBC students. Here you can find clear 
explanations on technology and  learning skills.  
 
Type IPA Phonetic symbols online 
http://ipa.typeit.org/  
With typeit, teachers can easily copy and paste IPA into 
Word. 

Hot Potatoes 
http://hotpot.uvic.ca/index.htm  
Hot Potatoes is a set of tools for creating online quizzes. 
Hot Potatoes is free for use by individuals working for 
state-funded educational institutions which are non-profit, 
on the condition that the material produced using the  
program is freely available to anyone via the Internet. 
 
gvtv 
http://vancouver.ca/greaterdot_wa/  
Produced by Shaw TV (channel 4), the gvtv site has more 
than 500 videos two to five minutes long on every aspect 
of Vancouver.  Click on Archives to see the full list. There 
are no transcripts.   
           
bubbl.us 
http://bubbl.us/  
bubbl.us is a free mindmapping tool. Creating an account is 
unnecessary unless you want to save maps. This site is 
more limited than Free Mind, (also free) and Mind 
Manager (not free) but is straightforward to use with  
students. Users create a map and print it; they can also 
save it as a jpeg and paste it into a Word document. 
bubbl.us is good for brainstorming, outlines, deconstructing 
text and planning projects. Students will love the way the 
bubbles explode when deleted. 
  

Vancouver Sun Digital  
http://digital.vancouversun.com/epaper/viewer.aspx  
This site has digital versions  of 11 Canadian newspapers 
including The Vancouver Sun, The Province and The  
National Post. The online paper looks like an actual  
newspaper, not like the Vancouver Sun website. There is a 
one-month archive. Users can select and print individual 
articles in newspaper format. Articles can be bookmarked. 
There is computer voice audio as well - this worked better 
for me in IE as Firefox needs a different plugin.   

 

The Wired Teacher: Websites to Know About 
by Denise Geiss 

 

Teachers are always on the lookout for useful websites for their students. Here are a few that work well and are fun too.  

a) Wordle requires the most recent version of 
Java (at the time of this writing, that would 
be Java 6, update 10.) There is a link to 
Java Updates on the Wordle page. 

Make sure you choose a Unicode font with IPA 
symbols in your word processor or e-mail  
application; otherwise some characters may 
not display properly. 

Articles print out larger than one might expect. 
When Printing Set Area, check paper size and 
select Landscape if necessary in Print /  
Options / Page Setup. There’s no Print Preview.  
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What are the basic qualifications 
you are looking for in an  
applicant?  
“Galad”: We prefer candidates with 
graduate degrees in TESOL or a  
related subject.  

“Carolyn Lewis”: We are looking for 
someone with a university degree, a 
TESL certificate and experience  
teaching ESL to adults. We generally 
require two years' experience although 
in rare cases, we may consider  
someone with less than two years'  
experience.  

“Old Hand”: A degree is basic, along 
with TESOL certification (from a repu-
table school), but I seldom hire totally 
‘green’ candidates, unless they show 
amazing keenness and initiative. Some 
(even limited) experience (whether 
local or overseas, paid or volunteer) 
will help you get an interview.  

What is most desirable: local 
teaching experience, particular 
methodology training, overseas 
experience, additional language 
learning experience, etc.?  
G: Experience is essential, both in a 
North American post-secondary  
institution and overseas. Given the 
economy and current job market, it is  
difficult to ask for this, but we do look 
favorably on candidates who have had 
fewer jobs for longer periods than a lot 
of very short-term jobs. In the latter 
case we have to ask ourselves why this 
person didn’t last at a school.  
Language learning experience is a  
bonus but not essential.  

CL: One of the most desirable  
qualifications is solid experience 
(preferably a minimum of two years) 

teaching adult ESL students in an  
actual class setting versus tutoring or 
small groups. Our class sizes range 
from 16 to 20 students so someone 
whose only experience is teaching 
small groups of 4 or 5 students may 
find it overwhelming to manage the 
needs of so many students in one 
class. We also require that the  
candidate be experienced in and  
comfortable teaching adults at the 
lower levels of ESL as the needs of the 
students can be very different from 
those at the advanced levels.  

OH: I am skeptical of hiring someone 
with only overseas experience, as they 
may have ‘skewed’ impressions of how 
all students respond, based on their  
limited exposure, and will not have 
dealt much with issues that arise in 
‘mixed’ classes. It is an advantage to 
have had experience as an adult 
learner of a second language.  

What are some of the characteris-
tics of successful interviewees?   
G: Successful interviewees are low-key 
and confident, seeking to communicate 
their background and skills in a  
reflective way. They convey warmth 
without trying to overwhelm us with 
their brilliance. We had one candidate 
whom we interviewed recently; she 
was dressed for the job, was articulate 
in her responses to our questions 
about her resume and seemed as if 
she genuinely enjoyed and was  
sympathetic to students. She had  
publications and research interests, 
which were impressive, but about 
which she was completely matter-of-
fact. The impression she gave was of 
understated professionalism. We hired 
her.  

CL: When interviewing a potential  
instructor, I look for the perfect blend 
of competence and “niceness”. In my 
experience, these two qualities don’t 
always go together. Can I picture my 
staff eating lunch with this person and 
enjoying his or her company? Is the 
candidate personable enough that the 
students would like him or her? By 
hiring a new instructor, I’m subjecting 
my staff to the possibility of years of 
interaction and our students to many 
hours of sitting in front of this person.  

In other words, in the interview, the 
candidates should let themselves be 
human. They should let their pleasant 
personalities shine through as they  
describe their experience. If they really 
enjoyed their past colleagues and  
students, they shouldn't hesitate to 
mention that.  

Is the candidate’s expertise balanced 
with humility? Can she or he take  
guidance from a senior instructor  
regarding curriculum, etc., or is she or 
he already such an “expert” in  
everything that feedback would not be 
welcome? If the situation arises in the 
interview, interviewees should be 
ready to give an example of a scenario 
when they received constructive feed-
back and (assuming they agreed with 
it) how they incorporated it into their 
teaching. Humility is also important in 
dealing with our immigrant students 
who are often older than the instructor 
and are quick to notice if they do not 
feel respected by the instructor.  

OH: Successful interviewees are those 
who show that they have a passion for 
teaching - someone who seems to 
really enjoy being in the classroom. It  
    (Continued on following page.) 

1 Topic, 3 Takes: The Job Interview 

In the second installment of 1 Topic, 3 Takes, we look at the job hunt. From applying for a position to landing 
an interview, these three professionals offer some good insights and advise. 

"Galad" is an administrator in an EAP program in a public institution; "Carolyn Lewis" is the instructional coordinator 
of an ELSA (English Language Services for Adults) school whose classes cater to new immigrant and refugee adults at 

the lower levels of ESL; and, "Old Hand" has been working as both a teacher and administrator, mostly in private  
ESL schools offering programs for adult international students.  
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(Continued from previous page) 
is also important to show awareness 
for the pitfalls that await a teacher in 
the ESL classroom, and have a few 
ideas of how to deal with them. A  
successful candidate shows interest in 
what and how the school teaches,  
asking questions that show knowledge 
of pedagogical issues in ESL. One  
candidate spent most of the interview 
time criticizing private ESL schools as 
money-grubbing unprofessional fly-by-
night outfits. Guess what! I didn’t hire 
him.  

What are some mistakes you 
would like to advise job seekers 
to avoid?  
G: Let me count the ways!  

Before the interview:  
1. Cover letters that ask questions 
about pay, benefits, job security, etc., 
BEFORE the candidate is invited for an 
interview. This seems a bit  
presumptuous; we’d like to get to 
know people first. (That said, I have 
received messages from candidates 
turning down interviews whom I have 
subsequently badgered to come in. If I 
think a candidate is good, I tell them 
everything to entice them on board.).  

2. Cover letters or resumes that  
contain typos and misspellings: a  
language teacher should know and 
practice editing skills.  

3. Cover letters that are clearly  
generic. Once we even got one that 
was addressed to another institution.  

At the interview:  
4. Unusual dress sense: the advice 
about dressing slightly “above” the 
anticipated position is a good one. We 
had one interviewee who had  
forgotten to hem their trousers. It 
looked bad. Another stayed cocooned 
in a heavy winter coat, complete with 
hood on, throughout the interview.  

5. Teflon responses: if we ask a  
question and the candidate responds 
with jokes or a flurry of irrelevant 
blather it signals either that they didn’t 
understand the question or they don’t 
know the answer. In the latter case, 
it’s better just to say so. It is also  
generally a good idea to avoid massive 
amounts of quotation, especially if the 

quotes have nothing to do with the 
question asked. Quotes can work well, 
but only if they are relevant and if the 
candidate has clearly read the whole 
chapter or article in which it appeared.  

6. After the interview: it is great to get 
a thank you note, but please don’t  
remind us that you are the best person 
for the job or what a great fit you are. 
That is our decision.  

Extreme emotion: occasionally we are 
begged for work, as in “I need a job, 
and I think this is the perfect place for 
me. I’d like to be part of your family.” 
Such entreaties make us uncomfort-
able, and we try not to hire people 
who do this. 

CL: Be nice to the receptionist! We 
often have hopeful candidates drop off 
resumes at our reception desk. You’d 
be surprised what kind of things a  
receptionist notices about you and 
deems important enough to tell the 
manager. “Scruffy-looking, pushed for 
information when I was clearly busy, 
snooped around a lot” are just some of 
the comments I’ve heard from  
receptionists as they handed a resume 
over to me.  

Make sure you want the job shift being 
offered. If an advertisement requests 
an evening teacher and your cover 
letter says that you are looking for full-
time day work, I won’t waste time 
reading your resume. Why should I 
spend valuable time training you for 
our position, only to have you drop it 
as soon as a day job comes up? In 
fact, taking an evening job when you 
really want daytime work means that 
you will probably be quite unhappy 
with that shift. If you are in urgent 
need of finances, why not offer to be a  
substitute teacher for their evening 
classes while you continue your search 
for daytime work.  

OH: Aside from the obvious, such as: 
don’t dress for the beach, don’t chew 
gum, etc., I’d suggest that you don’t 
tell me that you love to teach every-
thing. I won’t believe you. Honestly 
express your preferences, but also 
show a willingness to try new things, 
and to teach whatever course you 
have to. If you say that your ‘favourite 
level’ is Upper Intermediate, that you 

‘don’t really enjoy Beginners, and that 
you feel intimidated by Advanced  
students, I will worry that you are not 
really a teacher at all, just someone 
who likes to chat with students. And 
please don’t just list which textbooks 
you have used when I ask about  
experience!  

What sort of position does your 
school offer? This can include 
general details on rate of pay, 
hours available, job security, 
length of contract, scheduling 
flexibility required, or anything 
else that new hires tend to ask 
about (or should!)  
G: Most of the work we offer is part-
time, one term at a time. Average  
contract length is one semester. We 
pay very well and give good benefits—
medical and subsidized dental for the 
teacher and immediate family—which 
is why we are quite particular about 
whom we hire. Job security is not 
good, since it is dependent upon  
enrolments, and if we offer a full-time 
contract we prefer that the candidate 
NOT take on other employment, but 
recognize that we can’t do anything 
about it if they do decide to do so. In 
the case of part-timers we do try to 
work around a candidate’s other  
commitments.  

CL: Our school offers long-term  
teaching positions with the following 
shifts: full-time days, mornings,  
afternoons, and evenings. Once an 
instructor passes the probationary  
period of three months, positions are 
usually permanent other than someone 
covering the occasional maternity or 
medical leave.  

OH: We hire for part-time and full-
time positions, with starting rates of 
$21-22/hour (less for substitutes). 
Sadly, the nature of the field means 
that job security is pretty much non-
existent for new teachers. Teachers 
may be hired for one to three months 
to start. Those who ‘stick around’ are 
those that prove themselves in the 
classroom. That’s the real test. You 
might get the job with a good  
interview, but you’ll keep it by doing a 
good job in the classroom. 
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BC TEAL – Lifetime Contributors 
The TEAL Board of Directors will honour two exemplary individuals this year with the  

BC TEAL Lifetime Contributor Award. Both individuals have demonstrated commitment to the field of  
English as an additional language teaching and learning, and each in his special way, has achieved a number of  

accomplishments that demand the respect and appreciation of our profession.  
With great pride we recognize the professional achievements of Dr. Lee Gunderson and Brian Wilson.  

Dr. Lee Gunderson is a Professor and former Head of the 
Department of Language and Literacy Education at the  
University of British Columbia where he teaches both  
undergraduate and graduate courses in second language 
reading, language acquisition, literacy acquisition, and 
teacher education. He has served as a pre-school teacher, 
a primary-level elementary teacher, a reading specialist, a 
principal and vice-principal in a bilingual school, and a 
teacher of the learning disabled. He received the David 
Russell Award for Research, the Killam Teaching Prize at 
the University of British Columbia and has been awarded 
the Kingston Prize for contributions to the National Reading 
Conference.  

He has served as Chair of the Publications Committee of 
the International Reading Association and is founding Chair 
of the Pippin Teacher's Professional Library. He is a Past 
President of the National Reading Conference. He has  
conducted long-term research focusing on the academic 
and language achievement of immigrant students and is 
currently researching the long-term success of immigrants 
who arrived in Canada between the ages of five and eight. 
He has recently published two books: English-Only  
Education and Immigrant Students in Secondary School: A 
Critical Examination and ESL Literacy Instruction: A Guide-
book to Theory and Practice (2nd edition). 

 

 

Brian Wilson’s active involvement in the TESOL world 
began in 1990 when he taught ESL at Toba National  
College of Maritime Technology, Japan. He then went on to 
work in ESL at International House, UBC, and was a senior 
instructor at Global Village Vancouver for several years. In 
2001, he served as CALL Consultant and Courseware  
Designer at World English Center, in Toronto. Some of his 
other accomplishments to date include serving as an Oral 
Examiner for Cambridge FCE and CAE examinations, being 
a CALL Workshop Presenter for the CELTA Teacher  
Training Program at Global Village Vancouver, and working 
as an online Course Facilitator and Designer at Vancouver 
Community College in the TESOL Teacher Training  
Program. Brian is currently an Instructional Designer/
Project Manager at the Office of Learning Technology, UBC.  

While Brian's professional accomplishments are  
commendable, his dedication to BC TEAL has been  
outstanding. After becoming a member of TEAL, Brian 
quickly engaged in contributing to the organization. He has 
served as Chair of the website committee of BC TEAL since 
2001, dedicating countless volunteer hours to the creation 
and maintenance of the BC TEAL website. Also since 2001, 
Brian has served as a Member at Large on the B.C. TEAL 
Board of Directors. He has continually offered a much-
appreciated critical perspective on all matters of  
importance discussed by the Board. Indeed, Brian's  
insights, professionalism, and commitment to the field are 
clearly evident in his many efforts. 
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Do English Only Programs Really Work? 
By Patricia Tetreault 

The issue of whether teachers and institutions should  
advocate English Only Policies for English Language  
Learners (ELLs) is an ongoing debate, because research 
has found many cognitive and social advantages for  
learners in bilingual programs. However, 
many of these findings apply only to  
children who are learning two languages 
as they develop cognitively (Baker, 2006). 
In the case of adults, though bilingual  
education for all students is ultimately an 
asset (see Cummins, 2000), it is not  
always possible or preferred. In the case 
of ESL bridge programs, a lack of first  
language (L1) support is deliberate and 
does not demonstrate a lack of knowledge 
about current cognitive bilingual theories 
in SLA. It is the institution’s duty to  
consider the needs of its students, and to 
provide a policy that facilitates the best 
environment for learning; for being able to 
listen to academic lectures, give oral  
presentations, read demanding texts, and 
write responses to texts. In this case, 
many curriculum developers in Canadian ESL Bridge  
Programs have decided that what is best for the ELL does 
not involve providing bilingual classroom support.  

In Canadian college and university ESL programs, L1  
support is not required for ESL students to maintain their 
high level of development in their L1. As older students, 
they already use this language skilfully as they speak, read 
and write more commonly in their L1. For ESL students to 
gain positive bilingual advantages, they must strive to 
equalize their bilingual language development, which in this 
case means focusing on English. As most of these students 
are young adults, it is unlikely that they will regress in their 
L1 development within a year or two of studying only  
English, especially as much of their private communication 
is still in their L1 (see Cummins, 2000, on additive  
bilingualism).  

To learn a ‘university academic register’, ESL students in 
Canadian universities must experience this style firsthand; 
the English language used in the classroom needs to model 
the same type of language expected from the students in 
their output. (Schleppegrell, 2004). For this reason, ESL 
teachers have to focus on teaching academic registers, 
because that is the target goal of the students, as well as 
how they will be assessed. The students may not receive 
enough contextual input of the language if the courses are 
taught bilingually – it is already a challenge for many ESL 
students to learn fluency skills, even in English Only  
programs (Krashen, 2002).  

Many ESL students themselves anticipate that they need to 
study in an English Only program, as it is more ‘authentic’. 

As noted, these students are young adults, and many of 
them aim to learn English to continue their academic  
studies in a Canadian or American university. It is very  
important for their self-efficacy at this time to be included 

in Canadian university life, and be given 
the chance to learn in a similar manner to 
other Canadian university students, so that 
they can become familiar with Canadian 
teaching and learning styles. Williams and 
Burden (1997) observe that “learning a 
new language involves communicating 
with other people and therefore requires 
not only suitable cognitive SLA skills but 
also certain social and communicative 
skills” (p.149). Therefore, if Canadian  
university ESL students were to learn  
English with bilingual language translation, 
they would be less likely to learn to have 
an awareness of the social context of the 
language required to function in Canada.  

Feeling confident about one’s language 
production comes with time, practice in 
the L2, and support from others. It is a 

learning opportunity when the students can converse with 
themselves in English in groups or with partners, as every 
student then has the ability to contribute to the group. 
However, a student may also regard an English Only policy 
as not valuing their culture. Bakhtin describes two forces 
that affect an ELL – the centripetal forces that “move  
toward unity and system”, and opposing centrifugal forces, 
which “tend to move toward heterogeneity, opposition, and 
diversity” (as cited by Johnson, 2004). Bakhtin’s forces may 
well be described as the tension between community and 
diversity. Pressure to learn about the Canadian academic 
community can lead to conflicts with the need to be an 
individual and to retain a unique sense of self. This means 
that teachers must include assignments where students 
can demonstrate what they value about themselves  
personally and about their culture, as well as teaching  
English fluency goals. Teachers must be aware that  
student’s perceptions of themselves may be challenged and 
changed as they learn a new language, and as they learn 
new ways of being and thinking.  

Advocating a student’s development of their L1 through an 
English Only policy is not only the institution’s job, but the 
responsibility of the teacher, because classroom activities 
can have an enormous impact on a student’s process of 
learning English, and for their self-efficacy. When student’s 
life experiences are respected, rather than seeing an  
English Only policy as frustrating and isolating, it can  
become a positive challenge, wherein an atmosphere of 
community and shared negotiation of meaning in the  
classroom can begin.  
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BC TEAL FALL 2009 INTERIOR CONFERENCE 
“DIMENSIONS OF PRACTICE: PRINCIPLED, PROGRESSIVE, PRACTICAL” 

Thompson Rivers University, Kamloops—Saturday, October 17, 2009 
You are invited to Kamloops to help build on the success of last year’s BC TEAL Fall  
Sessions at TRU. The organizing committee encourages ESL professionals to consider 
sharing their knowledge with their peers this fall, and a call for session proposals will be 
distributed in the near future.   
Plans are also in the works to publish peer-reviewed conference proceedings which will 
provide both new and more experienced ESL practitioners with the opportunity to publish 
both practice- and theory-based work.   
In addition to a range of relevant and stimulating presentations the conference will  
feature a plenary speaker, publishers’ displays, draw prizes, and a reception. 

 
      For further information, please contact: 
      Michael Burri, Chair, BC TEAL PD Committee:  michael_burri@bcit.ca 
      Joe Dobson, Chair, TRU Organizing Committee: jdobson@tru.ca 

Photo credit: Tony Vernon/ Pei Mei Chia—instructors at Camosun.  

On Saturday March 7th, the English Language  
Development (ELD) Department at Camosun College,  
Victoria BC, hosted a BC TEAL (Teachers of English as an 
Additional Language) Spring PD Session. Eighty- two ESL 
teachers and seven guests participated from Victoria and 
Vancouver Island and as far away as Kamloops and Port 
Angeles. Thirteen sessions were offered on topics relevant 
to K-12, literacy, and academic settings.  

Conference goers also had the opportunity to view the  
latest ESL resources in the publishers' display. A highlight 
was the fabulous lunch catered by the College Food  
Services, followed by an informative plenary address by Dr 
Hossein Nassaji, Associate Professor and Co-ordinator of 
the MA in Applied Linguistics in the University of Victoria, 
Department of Linguistics. Camosun students contributed a 
session through the Peer Connections Group. Led by facili-
tator Danny Tes, the group presented a Theatre Forum to 
create awareness on inclusion and cultural sensitivity. 

The feedback from participants was very positive, and the 
event provided a great opportunity to reconnect with old 
colleagues from other programs as well as to make new 
connections. 

The success of the event is due to the collaborative efforts 
of a number of people, headed by BC TEAL Member at 
Large, Michael Burri and Lisa Robertson from Camosun 
College, with event management and support services  
provided by BC TEAL and Camosun. A big team of  
volunteers from the ELD Department made sure the event 
went smoothly by looking after details such as registration, 
A/V problems, hospitality and photography.  

Given the resounding success of this BC TEAL event, 
Camosun looks forward to hosting it again in the future. 

Lisa Robertson , Camosun College 

 

TEAL Sessions at Camosun 




